
        
            
                
            
        

    

[bookmark: titlepage]
Going the Distance

Online Education in the United States, 2011

 

I. Elaine Allen, Ph.D.

Associate Professor of Statistics & Entrepreneurship

Co-Director, Babson Survey Research Group

Babson College

Jeff Seaman, Ph.D.

Co-Director, Babson Survey Research Group

Babson College

November 2011

 






The cover design is by Mark Favazza (www.favazza.com).

Neither this book nor any part maybe reproduced or
  transmitted in any form or by any means, electronic or mechanical, including
  photocopying, microfilming, and recording, or by any information storage or
  retrieval system, without prior permission in writing from the publisher.

The consent of the Babson Survey Research Group does not
  extend to copying for general distribution, for promotion, for creating new
  works, or for resale.  Specific
  permission must be obtained in writing from Babson Survey Research Group such
  copying.  Direct all inquiries to
  bsrg@babson.edu.

Copyright ©2011 by Babson Survey Research Group and Quahog Research Group, LLC

All rights reserved.  Published 2011





Electronic versions of Going the Distance: Online Education in the United States, 2011 produced by Pearson Learning Solutions, a division of Pearson plc.

[image: logo-pearson]
ALWAYS LEARNING








[bookmark: contents]
Contents

Acknowledgements

Partners

Executive Summary

Is Online Learning Strategic?

How Many Students are Learning Online?

Are Learning Outcomes in Online Comparable to Face-to-Face?

Has Faculty Acceptance of Online Increased?

What Training Do Faculty Receive for Teaching Online?

What is the Future for Online Enrollment Growth?

What is Online Learning?

Detailed Survey Findings

Is Online Learning Strategic?

How Many Students are Learning Online?

Are Learning Outcomes in Online Comparable to Face-to-Face?

Has Faculty Acceptance of Online Increased?

What Training Do Faculty Receive for Teaching Online?

What is the Role of Open Education Resources?

What is the Future for Online Enrollment Growth?

Survey Methodology

Additional Tables

Babson Survey Research Group







[bookmark: acknowledgments]
Acknowledgements

This publication, Going the
  Distance:  Online Education in the
  United States, 2011, marks an important milestone.  For the past eight years this report
  series has been called the Sloan Online Survey in recognition of the support
  from the Alfred P. Sloan Foundation. 
  Ralph Gomory, now President Emeritus of the
  Sloan Foundation and A. Frank Mayadas, currently
  Senior Advisor to the Sloan Foundation, recognized the potential for this kind
  of research with an initial grant in 2002. Their continuing support through
  grant renewals allowed us to design and conduct independent studies, provide
  respondents with full privacy, and to distribute all reports without charge to
  the higher education community.  We
  thank them for this.

Several organizations have stepped in to support the continuation of this report series:


  	Kaplan University – offering both face-to-face and online programs, they have supported our analyses into the aspects that make online education unique.

  	The Sloan Consortium  – one of the first professional organizations in online education and our report distributor for the past eight years.

  	Inside Higher Ed – provides consistently thorough analysis of current topics in higher education and valuable guidance on which issues are the most critical.

  	Pearson – has brought a wide array of experience in publishing and higher education to the project; are directly supporting eBook report production.



These organizations also recognized the importance of an unbiased and independent survey and report.  This year’s study retains the same degree of independence and autonomy as previous, with survey respondents enjoying the same level of privacy this year as they have for all previous surveys.

We also wish to thank The William and Flora Hewlett
  Foundation for their considerable assistance in the area of Open Education
  Resources (OER).  The survey
  questions, analysis, and resulting report section on OER is only possible
because of the expertise and advice that they have provided for this endeavor.

Our data collection partnership with the College
  Board has been critical for the ability to expand the scope and coverage of
  these reports.  By including our
  online enrollment questions in their Annual Survey of Colleges, they allow us
  to reach many more schools.

Finally we want to thank the thousands of respondents who
  took the time to provide us with such detailed and thoughtful responses.  We understand that you are very busy
  people, so we very much appreciate your effort.  This report would not be possible
  without you, and we hope that you find it useful.


[image: signature-allen]
[image: signature-seaman]

Co-Directors

Babson Survey Research Group

November 2011





[bookmark: partners]
Partners

Pearson

[image: logo-pearson]
Pearson has brought their specific expertise to this project
  and will be producing both the eBook version of this report and an Infographic highlighting the results.

Pearson, the world's leading learning company, has global
  reach and market-leading businesses in education, business information and
  consumer publishing. The company provides innovative print and digital
  education materials, including personalized learning programs such as MyLab and Mastering; educational services including custom
  publishing; and content-independent platforms including the EQUELLA digital
  repository and Pearson LearningStudio for online
  learning programs.

Kaplan University

[image: logo-kaplan]
Kaplan University offers a different school of thought for
  higher education. It strives to help adult students unlock their talent by
  providing a practical, student-centered education that prepares them for
  careers in some of the fastest-growing industries. The University, which has
  its main campus in Davenport, Iowa, and its headquarters in Chicago, is accredited
  by The Higher Learning Commission (www.ncahlc.org) and is a member of the North
  Central Association of Colleges and Schools. Kaplan University serves more than
  53,000 online and campus-based students. The University has 11 campuses in
  Iowa, Nebraska, Maryland and Maine, and Kaplan University Learning Centers in
  Maryland, Wisconsin, Indiana, Missouri and Florida.

The Sloan Consortium

[image: logo-sloan-consortium]
The Sloan Consortium is a long-time supporter of these
  reports and they have distributed the national online learning reports in this
  series for the past eight years.

The Sloan Consortium is an institutional and professional
  leadership organization dedicated to integrating online education into the
  mainstream of higher education, helping institutions and individual educators
  improve the quality, scale, and breadth of education. Originally funded by the
  Alfred P. Sloan Foundation, Sloan-C is now a non-profit, member
  sustained organization.

The College Board

[image: logo-college-board]
This report would not be possible without the continued
  assistance of the College Board. 
  The data collection partnership that they have embraced not only
  provides higher quality data for analysis, but also makes it easier for
  respondents by allowing them to respond to a single survey instead of two.

The College Board is a not-for-profit membership association
  whose mission is to connect students to college success and opportunity.  Founded in 1900, the association is
  composed of more than 5,400 schools, colleges, universities, and other
  educational organizations.

Inside Higher Ed

[image: logo-inside-highered]
This report represents the first in a series of joint Babson
  Survey Research Group- Inside Higher Ed survey research reports.

Inside Higher Ed (http://insidehighered.com) is the leading source of free news, opinion, blogs and jobs for all of higher education. More than 900,000 unique visitors flock to its website each month for breaking news and feature stories, provocative daily commentary, areas for comment on every article, practical career columns, and a powerful suite of tools to help higher education professionals get jobs and colleges identify and hire employees.

The William and Flora Hewlett Foundation

[image: logo-hewlett-foundation]
The William and Flora Hewlett Foundation have provided
  considerable assistance in the area of Open Education Resources (OER).  The survey questions, analysis, and
  resulting report section on OER is only possible because of their help.

The William and Flora Hewlett Foundation has been making
  grants since 1967 to help solve social and environmental problems at home and
  around the world. The Foundation concentrates its resources on activities in
  education, the environment, global development and population, performing arts,
  and philanthropy, and makes grants to support disadvantaged communities in the
  San Francisco Bay Area.

Alfred P. Sloan Foundation

[image: logo-sloan-foundation]
The Alfred P. Sloan Foundation is the founding sponsor of
  this report series.  The authors
  wish to thank them for their support over the past eight years.

The Alfred P. Sloan Foundation makes grants in science,
  technology and the quality of American life.  It's Anytime, Anyplace Learning program
  seeks to make high quality learning, education and training available anytime
  and anywhere.

The study design, survey administration, analysis and report production for this series of online learning survey reports are the sole responsibility of the Babson Survey Research Group.  No individual-level data is shared with partner organizations.





[bookmark: executivesummary]
Executive Summary

Going the Distance: Online Education in the United States,
  2011 is the ninth annual report on the state of online learning in U.S. higher
  education.  The survey is designed,
  administered and analyzed by the Babson Survey Research Group.  Data collection is conducted in
  partnership with the College Board. 
  This year's study, like those for the previous eight years, is aimed at
  answering fundamental questions about the nature and extent of online
  education.  Based on responses from
  more than 2,500 colleges and universities, the study addresses:

  
[bookmark: t1]
Is Online Learning Strategic?

Background:  Last
  year's report noted that the proportion of institutions that see online
  education as a critical component of their long-term strategy once again
  increased.  Does this trend continue
  for 2011?

The evidence: 
  After remaining steady for several years, the proportion of chief
  academic officers saying that online education is critical to their long-term
  strategy took an upward turn in both 2010 and 2011.


  	Sixty-five
    percent of all reporting institutions said that online learning was a critical
    part of their long-term strategy, a small increase from
    sixty-three percent in 2010.

  	The
    year-to-year change was greatest among the for-profit institutions, which
    increased from fifty-one percent agreeing in 2009 to sixty-nine percent in
    2011.

  	For-profit
    institutions are the most likely to have included online learning as a part of
    their strategic plan.
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How Many Students are Learning Online?

Background:  For
  the past eight years online enrollments have been growing substantially faster
  than overall higher education enrollments. Last year the results showed the
  first signs that this unbridled growth might be slowing. What do the numbers
  for this year reveal?

The evidence: 
  The rate of growth of online enrollments has tempered somewhat, but continues to be far in excess of the rates for the total higher education student population


  	Over
    6.1 million students were taking at least one online course during the fall
    2010 term; an increase of 560,000 students over the number reported the
    previous year.

  	The ten percent growth rate for online enrollments is the second lowest since 2002.

  	The ten percent growth rate for online enrollments far exceeds the less than one
    percent growth of the overall higher education student population.

  	Thirty-one percent of all higher education students now take at least one course online.
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Are Learning Outcomes in Online Comparable to Face-to-Face?

Background:  The
  reports in this series have consistently found that most chief academic
  officers rate the learning outcomes for online education "as good as or better"
  than those for face-to-face instruction, but a consistent and sizable minority
  consider online to be inferior.  Do
  academic leaders still hold the same opinion, given the rapid growth in the
  numbers of online students?

The evidence: 
  The 2011 results show little change in the perception of the relative
  quality of online instruction as compared to face-to-face.


  	In
    the first report of this series in 2003, fifty-seven percent of academic
    leaders rated the learning outcomes in online education as the same or superior
    to those in face-to-face.  That
    number is now sixty-seven percent, a small but noteworthy increase.

  	One-third
    of all academic leaders continue to believe that the learning outcomes for
    online education are inferior to those of face-to-face instruction.

  	Academic
    leaders at institutions with online offerings have a much more favorable
    opinion of the relative learning outcomes for online courses than do those at
    institutions with no online courses or programs.
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Has Faculty Acceptance of Online Increased?

Background:  The
  perception of chief academic officers of the level of faculty acceptance of online teaching
  and learning has changed little in the last eight years. 

The evidence: 
  While the number of programs and courses online continue to grow, the
  acceptance of this learning modality by faculty has been relatively constant
  since first measured in 2003.


  	Less
    than one-third of chief academic officers believe that their faculty accept the
    value and legitimacy of online education. 
    This percent has changed little over the last eight years.

  	The
    proportion of chief academic officers that report their faculty accept online
    education varies widely by type of school.
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What Training Do Faculty Receive for Teaching Online?

Background:  For
  faculty teaching online the type of pedagogy used may differ significantly from
  face-to-face classes.  The growth of
  online courses and programs has increased the need for faculty to become
  comfortable with online teaching and gain the necessary skills to make online
  courses a success.

The evidence: 
  There is no single approach being taken by institutions in providing
  training for their teaching faculty. 
  Most institutions use a combination of mentoring and training options.


  	Only
    19 percent of institutions with online offerings report that they have no
    training or mentoring programs for their online teaching faculty.

  	The
    most common training approaches for online faculty are internally run training
    courses (65 percent) and informal mentoring (59 percent).

  	Smaller
    institutions are more likely to look outside the institution for their training
    than are larger institutions.
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What is the Future for Online Enrollment Growth?

Background:  The
  continued unbridled growth in online enrollments cannot continue forever - at
  some point we believe higher education institutions will reach a saturation
  point.  Evidence from last year
  provided some signs, albeit slight, that there might be some clouds on the
  horizon for future online enrollment growth in some disciplines.

The evidence: 
  Once again, there is no compelling evidence that the continued robust
  growth in online enrollments is at its end.  However, not all program areas are seeing
  the same levels of growth.


  	Reported
    year-to-year enrollment changes for fully online programs by discipline show
    most are growing, but sizable portions are seeing steady enrollments.

  	Private
    for-profit institutions have the largest proportion of online programs showing
    declining or steady enrollment.
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What is Online Learning?

The focus of this report is online education.  To maintain consistency we use the same
  definitions as in our eight prior national reports.  These definitions were presented to the
  respondents at the beginning of the survey and then repeated in the body of individual
  questions where appropriate.

Online courses are those in which at least 80 percent of the
  course content is delivered online. 
  Face-to-face instruction includes courses in which zero to 29 percent of
  the content is delivered online; this category includes both traditional and
  web facilitated courses.  The
  remaining alternative, blended (sometimes called hybrid) instruction has
  between 30  and 80 percent of the course content delivered online.  While the survey asked respondents for
  information on all types of courses, the current report is devoted to only
  online learning.

While there is considerable diversity among course delivery
  methods used by individual instructors, the following is presented to
  illustrate the prototypical course classifications used in this study.




Schools may offer online learning in a variety of ways.  The survey asked respondents to
  characterize their face-to-face, blended, and online learning by the level of
  the course (undergraduate, graduate, non-credit, etc.).  Similarly, respondents were asked to
  characterize their face-to-face, blended, and online program offerings by level
  and discipline.
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Detailed Survey Findings
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Is Online Learning Strategic?

After remaining steady for a number of years, the proportion
  of chief academic officers saying that online education is critical to their
  long-term strategy took a small upward turn last year.  That trend continues this year as
  well.  The percentage of
  institutions that agree "Online education is critical
  to the long-term strategy of my institution" reached its highest level in 2011
  (65.5%).  The percent disagreeing
  has held steady at just over ten percent for all nine years of the survey.

[image: image001]
What types of institutions are leading to the increase in
  the proportion that believes that online education is critical to their
  long-term strategy?  Has there
  been an overall increase across all types of institutions, or is this due to
  one particular segment of the higher education universe recording a substantial
  increase in this view?  Results
  presented last year indicated that the overall change was being driven largely
  by the for-profit sector.
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Comparing the results from 2011 with those from 2009 and
  2010 demonstrates that it is once again the private for-profit institutions
  that are driving this change.  Both
  the public and the private nonprofit institutions show a small increase each
  year in the percentage reporting that online is critical to their long-term
  strategy.  The percentage change for
  the private for-profit institutions (50.7% in 2009, 60.5% in 2010, and 69.1% in
  2011) represents a far greater increase (both in absolute and relative terms)
  than seen in all other types of institutions.

Do all the institutions that profess that online education
  is critical also include online as a component of their strategic plan?  Is there a "gap" between those who
  profess that online is critical and those that have specifically included
  online within their strategic plan? 
  Previous reports in this series have shown that such a gap does exist
  for a number of institutions, and this year is no different.  The Babson Survey Research Group
  conducted three surveys of presidents and chancellors for the A-P-L-U1
  -Sloan National Commission on Online Learning, which found that:


  All three surveys of campus leaders revealed a striking gap:
    Close to, or more than two-thirds of the responding CEOs recognized that online
      programs are strategically important to the institution, yet close to, or less
        than one-half of respondents actually included online programs in the campus
        strategic plan. This gap exists even at a time when the number of students
    taking at least one online course continues to expand at a rate far in excess
    of the growth of overall higher education enrollments. 2 (Emphasis original)
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The results for last year indicated that private for-profit
  institutions were the only ones not to suffer from this "gap."  The results for 2011 continue to show
  that the for-profit institutions have the smallest "gap", but the pattern has
  changed from previous years.

[image: image004]
  
This year's results show that not only have for-profit institutions once again made
  the largest gains in the number reporting that online is critical to their
  long-term strategy, but they remain the leader among institutions in including
  online in their strategic plan. 
  However, the increase in the proportion saying online is critical is not
  matched by an equal increase of those saying this online has been included in
  their strategic plan.  The percent
  of for-profit institutions who report that online is critical to their long
  term strategy grew by almost 9 percent (60.5% in 2010 to 69.1% for 2011), while
  the percentage that have included online in their plan increased by only 2
  percent (57.8% in 2010 to 59.8% in 2011).

Is what we are seeing just the natural delay of having the
  plans catch up with the intention?  When we poll these same institutions
  in the next few years will they have completed their planning
  process and fully included online into their long-term plan? Once these institutions
  have revised their long-term plans will the pattern among the for-profit sector
  match that we previously observed, with virtually all institutions
  incorporating online into their long-term plan, or will they be closer to the
  rest of higher education and exhibit a large gap between those that profess
  that online is critical and those that have incorporated online into their
  long-term plan?  We will continue
  track this. 

  
  
  	1The Association of Public and Land-grant Universities

    2http://www.aplu.org/NetCommunity/Document.Doc?id=1877
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How Many Students are Learning Online?

Every year since the first report in this series in 2003 the
  number of students taking at least one online course has increased at a
  rate far in excess of the growth for the overall higher education student
  body.  This year is no different.  The most recent estimate, for fall 2010,
  shows an increase of ten percent over fall 2009 to a total of 6.1 million
  online students.  The growth from
  1.6 million students taking at least one online course in fall 2002 to the 6.1
  million for fall 2010 translates into a compound annual growth rate of 18.3
  percent for this time period.  For
  comparison, the overall higher education student body has grown at an annual
  rate of just over two percent during this same period – from 16.6 million
  in fall 2002 to 19.6 million for fall 20103.


[image: table002]


The increase this year of over one-half million students taking at
  least one online course, while substantial, is only about one-half the gain
  recorded over the previous year. 
  Likewise, the percentage increase over the previous year is second
  lowest recorded since 2002.  While lower than previous years, a growth rate of over ten percent
  on the larger current base of students is still substantial.  Coming on a much larger base, the current growth of ten percent produces an increase similar in size to what we experienced with higher growth rates in past years.  The slower rate of growth in the number
  of students taking at least one online course as compared to previous years may
  be the first sign that the upward rise in online enrollments is approaching a
  plateau.


  

[image: image005]
The first year of this study (fall 2003) found slightly less
  than ten percent of all higher education students were taking at least one
  online course.  The proportion has
  continued its steady increase over this nine-year time span.  That fraction now stands at 31 percent. 

[image: image006]

3Projections of Education Statistics to 2019, National Center for Education Statistics
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Are Learning Outcomes in Online Comparable to Face-to-Face?

The view that online education is "just as good as"
  face-to-face instruction is by no means universally held.  While there has been a slow increase in
  the proportion of academic leaders that have a positive view of the relative
  quality of the learning outcomes for online courses as compared to comparable
  face-to-face courses, there remains a consistent and sizable minority that see
  online as inferior.  The results for
  2011 show a small increase among those who say online is "at least as good"
  – those who rate online as either the same or superior to
  face-to-face.  This proportion
  now represents just over two-thirds of all respondents, up from fifty-seven
  percent in the first year of the study (2003).
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While over two-thirds of academic leaders believe
  that online is "just as good as" or better, this means that one-third of all academic
  leaders polled continue to believe that the learning outcomes for online
  courses are inferior to those for face-to-face instruction.  While there has been downward trending
  of this proportion over the nine years that these reports have been tracking
  this dimension, there has not been any substantial change.
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A consistent finding over the years is the strong positive
  relationship of academic leaders at institutions with online offerings
  also holding a more favorable opinion of the learning outcomes for online
  education.  The more extensive the
  online offerings at an institution, the more positive they rate the relative quality
  of online learning outcomes.  It is
  unclear, however, which came first – is it that those institutions with a
  positive opinion towards online are more likely to implement and grow online
  courses and programs, or is it that institutions with experience with online
  develop a more positive attitude as their online offerings grow?
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Why do academic leaders rate the relative quality the way
  that they do?  What dimensions of an
  online course or of a face-to-face course contribute to their view of the
  relative learning outcomes?  While
  clearly not a measure of quality, there is one dimension that academic leaders
  believe is equivalent for the both types of courses – the level of
  student satisfaction.  These reports
  first examined this aspect in 2004, and discovered respondents believed that
  students were at least as satisfied with online courses as they were with
  face-to-face instruction.  The most
  recent results confirm this, with nearly two-thirds of all academic leaders
  surveyed report that they believe that the level of student satisfaction is
  "about the same" for both online and face-to-face courses.  A small number believes that
  satisfaction is higher with online courses, while a slightly larger number say
  it is higher for face-to-face courses.
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When probed about other dimensions of possible difference
  between the two types of learning modalities, academic leaders also rated
  several other aspects as very similar between online and face-to-face
  instruction.  Their opinion of the
  relative advantage of one type of delivery over the other in the presentation
  of course material, student to faculty communications, and support for students
  with different learning styles showed roughly equal numbers rating each type as
  superior.  The area of student to
  faculty communication shows a slightly greater proportion reporting
  face-to-face as superior (40% as compared to 32% who rated online as superior
  for this dimension).  The other
  results are very evenly divided between those who favor online and those who
  favor face-to-face.

There are other dimensions of a course for which academic
  leaders believe that one of the other delivery methods is clearly the superior
  option.  Face-to-face instruction is
  viewed as far superior for student-to-student communications.  Over one-half of all academic leaders
  report that they believe that face-to-face instruction is "superior"
  or "somewhat superior" in supporting student-to-student interactions.  Another one-quarter rates the two
  methods as about the same for this dimension.  The results are reversed when academic
  leaders are asked about the ability to allow students to work at their own pace
  in each type of course.  Here nearly
  80 percent of the respondents believe that online instruction is superior.  This compares to only four percent who
  say face-to-face instruction is superior for this dimension.

[image: image011]
When asked why their institutions have implemented online
  courses and programs, academic leaders have consistently told us that online
  education provides greater flexibility – sometimes for the institution or
  the faculty member, but primarily for the student.  Not surprisingly, online instruction is
  seen as having much better scheduling flexibility for students.  Over 90 percent of all academic leaders
  rate the scheduling flexibility of online as "superior" or "somewhat superior"
  to that for face-to-face instruction.
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In summary, the only dimension among those examined where online was
  seen as inferior to face-to-face instruction was in the area of
  student-to-student interactions. 
  For most aspects, the two were rated fairly equally.  The advantage of online in terms of
  flexibility for the student, both to potentially work as his or her own pace as
  well as for scheduling, are the only areas where this type of delivery is seen
  as clearly superior.

While most academic leaders believe that online learning is
  "as good as" face-to-face instruction, there remains a consistent minority that
  disagrees.  Examination of several
  specific aspects of instruction quality does not provide a clear determination
  of why academic leaders hold this view. 
  They rate online and face-to-face as equivalent along most dimensions,
  with a clear preference for face-to-face for only the single aspect of
  student-to-student communications. 
  They consider the flexibility of online to be superior to that of
  face-to-face, but that does not seem to provide sufficient reason for them to
  favor online in general.
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Has Faculty Acceptance of Online Increased?

Even institutions that have the most positive attitudes towards online
  learning, and have implemented the most comprehensive online programs, often
  report that not all their faculty fully accepts online instruction.  Chief academic officers report a slight
  increase in the faculty acceptance of online instruction over the results last
  reported for 2009.  Between 2002,
  when this question was first asked, and 2007 the proportion of institutions
  reporting that their faculty accept the value and legitimacy
  of online education increased barely six percentage points.  This was followed by a
  small drop in 2009.  The most
  recent increase brings the number close to the figure seen in 2006 and 2007.
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Academic leaders at the private for-profit
  institutions have the most favorable perception of their faculty's
  acceptance, while those at the private nonprofits have the lowest rate.  Less than four percent of the leaders at
  private for-profit institutions report that their faculty do
  not accept the value and legitimacy of online education, a rate that compares
  to 18 percent for the leaders at private nonprofit institutions.

[image: image013]
The perceived acceptance rate by faculty varies widely
  between colleges and universities with online offerings and those without such
  offerings.  Over one-quarter of
  chief academic officers at institutions with no online offerings report that their
  faculty do not accept its value; which is, perhaps, a
  self-fulfilling prophecy. 
  Institutions that offer only online courses and those that offer both
  online course and full online programs report that only seven percent of their
  faculty do not fully accept online education.  Conversely, the proportion of leaders at
  institutions with online programs that say that their faculty
  accept online is highest at 44 percent (compared to 21% for those with
  only online courses and only 13 percent for those with no online).  While the acceptance at institutions
  that are more engaged in online is greater than at other institutions, there
  remains a level of concern among all academic leaders about the full acceptance
  of online instruction by their faculty. 
  Part of this observed pattern may be the result of hiring practices
  – institutions with extensive online offerings may be hiring teachers
  specifically for online instruction. 
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What Training Do Faculty Receive for Teaching Online?

In 2009 this survey first asked chief academic officers
  about the training provided to faculty who are teaching online.  Nearly one-fifth (19 percent) of all
  institutions reported that they do not provide any training (even informal
  mentoring) for their faculty teaching online courses.  In this year's survey we have expanded
  the scope of investigation to examine training for faculty developing or
  teaching online, blended, and face-to-face courses.

There has been a substantial decrease in the proportion of
  institutions that report that they do not provide any training for their
  faculty who teach online – it is now only six percent of academic leaders
  who report this.  The pattern of
  types of training provided is otherwise very similar in 2011 as it was in 2009;
  internally run training courses are the most common approach, followed by informal
  mentoring and then by a formal mentoring program.
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There is an increase in the proportion of institutions
  reporting that they provide each of the various types of training for online
  teaching faculty over the two-year period from 2009 to 2011.  Informal mentoring grew by four percent,
  formal mentoring by six percent, and externally run courses by seven
  percent.  The greatest growth was
  for internally run training courses, with 72 percent of all institutions with
  online offerings now reporting that they offer this type of training for their
  faculty, up from 59 percent two years ago.




In comparing the training offerings for faculty teaching
  other types of courses (blended and face-to-face) with that provided for
  faculty teaching online, the patterns of offerings diverge.  Internally run training courses are
  provided at twice the rate for those teaching online as for those who are
  teaching face-to-face (72% for online compared to 34% for face-to-face).  Likewise, certification programs are
  rare for face-to-face training programs. 
  Mentoring programs, both formal and informal, are used equally for all
  three types of training programs.

[image: image016]
Institutional control does not have a large impact of the
  provision of internal or external training courses.  Public, private nonprofit, and private
  for-profit institutions are all far more likely to include internally run
  training courses are part of their training for faculty teaching online than to
  use externally run courses.

[image: image017]



There does appear to be a size effect in determining what
  types of training is provided for faculty teaching online.  The very smallest institutions are
  the least likely to provide internally run training courses - possibly because
  their small size reflects a shortage of the specific resources needed to
  support these training programs. 
  The largest institutions (over 15,000 total enrollments) can be expected
  to have the richest array of resources, and therefore be the most likely to run
  internal training programs. 
  These largest institutions are also the least likely (7 percent) to
  employ externally run training programs for their online teaching faculty.
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Does the level of online involvement for an institution
  translate into increased training opportunities for faculty teaching
  online?  There is a difference
  observed between the training offerings for faculty teaching online at
  institutions with online courses and full online programs and those teaching at
  institutions with only online course offerings.  Those at institutions with online
  program offerings are more likely (80 percent compared to 53 percent) to have
  an internally run training course in place.
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What is the Role of Open Education Resources?

Online education is possible only because of the technology
  changes that have impacted all areas of contemporary life.  High-speed networks, nearly ubiquitous
  computing availability, and software to support teaching and learning have
  combined to provide the foundation on which online learning has grown.  This changing landscape also has opened
  to door for other changes in higher education.  One such change element is the use of
  Open Education Resources (OER).

Working with The William and Flora Hewlett Foundation, the
  Babson Survey Research Group added OER as an important area of research for
  this year's survey.  The dimensions
  examined include the level of awareness that academic leaders have of OER, if
  they perceive that OER will have value for their campus, their current pattern
  of use of OER materials, and the opinions of these academic leaders on specific
  aspects of the appropriateness of OER for their own institution.

[image: image020]
Most surveyed academic leaders believe that Open Education
  Resources will have value for their campus; 57 percent agree that they have
  value and less than five percent disagree. 
  These results are similar to those for the same question when asked two
  years ago, with one notable difference. 
  The proportion of for-profit institutions agreeing with this statement
  has shown a large increase over the two-year period (moving from 49.8% in 2009
  to 72.4% in 2011).  Both private
  nonprofit institutions and public institutions display smaller increases over
  this time period.

Unlike the difference seen by type of institution, there are
  only small differences in opinion among academic leaders at different sized
  institutions.  Comparing the 2009
  results to those for 2011 by the size of the institution shows small increases
  in the proportion agreeing for all but the very largest institutions.  The 2011 results are now virtually the
  same for all sized institutions, with 57 or 58 percent of all but the very
  largest institutions agreeing (the largest institutions have an agreement level
  ten points lower at 48 percent).
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The first survey in this series in 2003 found a mixed level
  of awareness of online learning among higher education leaders.  Over time this has changed and we may be seeing the same awareness gap in OER.  What is the current level of awareness
  of Open Education Resources among these same leaders?  A small fraction (13.5%) reports that
  they are "very aware", while over a third (37.7%) classify themselves
  as "aware" of OER.  Another third is
  "somewhat aware" – leaving a small group (13.3%) who say that they are
  not aware of OER at all.
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One hypothesis is that those most engaged in online learning
  may have a higher level of awareness of OER.  The logic for this presumes that online
  courses at an institution have often been developed much more recently than the
  corresponding face-to-face courses, reflecting the recent and rapid growth in
  this sector of higher education. 
  This, coupled with a presumed greater awareness of technology options in
  general, may provide academic leaders that are heavily engaged in online
  learning with an opportunity to have greater exposure to OER and other newer
  course creation options.  The
  results do seem to confirm the hypothesis, academic leaders at institutions
  with fully online offerings (both individual courses and fully online programs)
  are twice as likely to classify themselves as "aware" or "very aware" of Open
  Education Resources.
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While the pattern of awareness of Open Education Resources
  varies with the intensity of online offerings, the pattern of use does
  not.  When asked if they currently
  use OER for their online, blended, and face-to-face courses, academic leaders
  report equal levels of use for courses of all three types of delivery
  methods.  About one-half of
  institutions report that they currently use OER with each type of course.  The proportion that plans to implement
  or might implement is also very similar across all three
  course types.
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Open Education resources are seen as having the potential to
  reduce costs – nearly two-thirds of all surveyed chief academic officers
  agree with this statement.  Concerns
  about acceptance and quality are low, less than one in ten think that their
  faculty will not accept OER and only one-fifth believe OER resources "are not
  yet of sufficient quality for my institution."  That does not mean, however, that
  finding, selecting, and incorporating OER into courses is easy.  Nearly 60 percent agree that it "would
  be more useful if there was a single clearinghouse" for OER materials.
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What is the Future for Online Enrollment Growth?

The smooth line displaying continued growth in the number of
  students learning online over the past nine years masks considerable
  variability below the surface. 
  While the overall number of students taking at least one online course
  has gone up every year, individual institutions and specific programs within
  these institutions may not always experience the same level of growth.  The normal ebb and flow of year-to-year
  enrollment changes in a single course can have a real impact on the total
  enrollments for those institutions with only a few online courses.  At the larger institutions a decrease in
  the enrollment of one program may be offset by increases in other areas, still
  yielding overall growth in the number of online learners.  In some rare cases, entire
  institutions can see enrollments decline, but these decreases have been more
  than made up by growth from other institutions.
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The 2010 report in this series began an examination of the
  changes occurring within different areas of the overall institution by charting
  the relative year-to-year changes in enrollments by program discipline
  areas.  By examining the change in
  enrollments for online programs by discipline, we can begin to get a clearer
  picture about where growth is concentrated, and where it may be lagging.  The results last year showed that
  between one-third and one-half of all fully online programs did not grow, but
  instead had a steady or even declining enrollments.  Declines are still rare (ranging from
  between one and nine percent of the programs in any particular discipline
  area), but steady enrollments were observed in around one-third of programs of
  in all areas.

  

  
Examining these same areas for 2011 shows a few notable
  changes. Two program areas, Psychology and Education, had a larger proportion
  of programs with an enrollment decline over the 2010 to 2011 period than
  were reported last year. 
  Conversely, the area with the highest proportion of programs with
  declining enrollments in 2010 (Engineering) had a bit of a comeback this year,
  and it no longer leads in this dimension. 
  Increasing numbers of programs in Social Sciences, Psychology, and
  Business are no longer reporting enrollment growth, but rather steady
  enrollments.  Programs in
  Computer and Information Sciences and Liberal Arts also show an increased
  proportion with steady enrollments, but the changes here are not as dramatic as
  for the other previously mentioned disciplines.  The Health professions discipline
  stands alone, as it appears to be the fastest growing.  It is the only program area showing a
  greater proportion of programs with enrollment growth, with a decrease in both
  the proportion with an enrollment decline and a decrease in the proportion with
  steady year-to-year enrollment.
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Is the pattern we observe due to reduced demand for specific
  program areas, or because of a larger issue impacting all online education or
  all higher education?  For example,
  the increasing attention and regulatory focus on the for-profit sector could
  have an impact here.  One
  possible indicator is to examine the pattern by the control of the institution
  to see if the impact is greater among the for-profit institutions.  The results show that over one-half of
  all programs (55%) at for-profit institutions did not grow, but instead had
  steady or declining enrollments, compared to only 46 percent of programs at
  public or private nonprofit institutions.  More tellingly, the percentage of
  for-profit programs that reported enrollment declines is more than double that
  of the other types of institutions (19% versus 7% for
  private nonprofits and 5% for public institutions).  This trend is worth watching in
  future years.  In particular, it
  would be useful to track these same program-level enrollment changes for
  face-to-face programs in addition to online programs, to determine if changes
  span all higher education or are just limited to the online portion.
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Survey Methodology

The sample for this analysis is comprised of all active,
  degree-granting institutions of higher education in the United States.

The data for this report is collected by
  both the Babson Survey Research Group and by the College Board4.  The College Board includes questions for
  this study as part of its extensive data collection effort for its Annual
  Survey of Colleges.  Babson Survey
  Research Group and the College Board coordinate survey instruments and sample
  outreach; each respondent institution receives identically worded questions,
  and those that have responded to one survey are not asked to respond to the
  same questions on the other.

All sample schools were sent an invitation email and
  reminders, inviting their participation and assuring them that no individual
  responses would be released.  All
  survey respondents were promised that they would be notified when the report
  was released and would receive a free copy.

The sample universe contains 4,523 institutions; a total of
  2,512 responses were included in the analysis, representing 55.5 percent of the
  sample universe.  Because
  non-responding institutions are predominately those with the smallest
  enrollments, the institutions included in the analysis represents 80.0 percent
  of higher education enrollments. 
  The 2011 responses were merged with the data from the previous survey
  years (994 responses in 2003, 1,170 in 2004, 1,025 in 2005, 2,251 in 2006,
  2,504 in 2007, 2,577 in 2008, 2,590 in 2009, and 2,583 in 2010) for examination
  of changes over time.

Institutional descriptive data come from the College Board
  Annual Survey of Colleges and from the National Center for Educational
  Statistics' IPEDS database.  After
  the data were compiled and merged with the College Board Annual College Survey
  and IPEDS database, responders and nonresponders were
  compared to create weights, if necessary, to ensure that the survey results
  reflected the characteristics of the entire population of schools.  The responses are compared for 35 unique
  categories based on the 2005 Carnegie Classification of Institutions of Higher
  Education.  These weights provide a
  small adjustment to the results allowing for inferences to be made about the
  entire population of active, degree-granting institutions of higher education
  in the United States.

The 2009 report marked a change in the timing of the annual
  data collection cycle.  In an effort
  to present more timely results, data collection for the opinion portion of the
  survey has been delayed from the spring (asking about the previous fall term),
  until the fall (with the questions now referring to the current fall
  term).  Because of the need for
  institutions to have complete records of their data, results for enrollment and
  program offerings continue to refer to the previous fall term.

  
  4Portions of the data used for this report was collected by The College Board as part of the Annual Survey of Colleges and is Copyright ©2010-2011 The College Board
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Babson Survey Research Group

The study design, survey administration, analysis and report
  production for this series of online learning reports are the responsibility of
  the Babson Survey Research Group.

The Babson Survey Research Group in the Arthur M. Blank
  Center for Entrepreneurial Research at Babson College conducts regional,
  national, and international research projects, including survey design,
  sampling methodology, data integrity, statistical
  analyses and reporting.
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